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I. The Problem 

The most common problem I hear teachers wish they could solve is time. There never seems to 

be enough time to accomplish everything we want to accomplish in a day, week, or semester. As a 

result, teachers skip content, aren’t able to ensure mastery, or don’t go as deeply into the material as 

would be ideal. This does a disservice to students as they are stuck memorizing facts rather than 

synthesizing material in meaningful, engaging ways. They know what they want to accomplish but aren’t 

sure where to begin getting there.  

II. The Solution 

Teachers who create a Flipped Classroom are able to spend class time not lecturing or talking 

“at” their students, but rather working side by side with students and encouraging growth and 

differentiation. Teachers make short instructional videos that students watch and interact with outside 

of school. Then, upon coming into class the next day, they are ready to use what they learned in the 

video to complete projects, mentor other students, and demonstrate true mastery in a variety of cross-

curricular ways.  

 Changing up what has always been done, though, is no easy feat, especially in regards to 

education. Many teachers who have heard of a Flipped Classroom model are wary of deviating from the 

norm and trying something so new and so radical. They would love to Flip, but don’t know where to 

begin or how to adapt the process to their own classroom. Or perhaps they don’t have the time (no time 

seems to be a common theme!) to attend an after school workshop with a big crowd of others or figure 

it out on their own. My solution to these problems was to create a self-guided module for teachers who 

want more information on flipping their class. 

III. The Design 

 The module I created was in the form of a website, courtesy of Google Sites (see Appendix, item 

A). I included easy-to-read, simple to navigate links and bullet points. I tried to choose a platform to 

create the site that was mobile-friendly. As a teacher myself, I know how often I try to multitask so am 

often researching and reading while on my phone or tablet while cooking, eating, watching my kids play, 

or sitting in a doctor’s office. There is one video on the home page that loads seamlessly on any device. 

The colors I chose are calming, the fonts are easy to read, and the navigation among the pages is 

intuitive.  

IV. The Process: Stanford’s d.School Bootcamp Bootleg 

Empathize. During the Empathize phase of this project, I tried hard to put myself in the shoes of 

the teachers who I knew were interested in learning how to flip. In fact, several of my colleagues from 

last year had reached out to me, asking for me to teach them the process I used with my math courses. 

These were teachers of religion, social studies, sign language, language arts, and science classes, all at 



the high school level. I knew that each of these teachers was already at a school that focused heavily on 

technology, as it is a 1:1 iPad school. I also knew some of the experiences and background knowledge 

each of these teachers would bring to my module. Since they (teachers at my former school) were my 

target consumers of this module, I kept what I already knew in mind as I crafted each piece of my 

project. I posted to my general facebook page asking if I had any friends interested in helping with the 

Problem of Practice assignment; several replied, including the former colleagues I mentioned previously 

(see Appendix B). Some chose not to reply to my questions that I sent via private message and have not 

been included in the remainder of this project. Notable thoughts these colleagues had include:  

“I hope that flipped classroom allows the students to achieve a deeper understanding of the 

material. I also hope that it will allow me to include discussions of deeper and wider topics 

in class so that they gain a fuller understanding of the topic instead of simply a surface 

understanding of the topics… Student motivation seems to be the largest obstacle in my 

experience. Often I would plan a flipped design unit and the students would not do the 

work at home so they weren't prepared in class.” (Daryl E.)  

“I hope that the flipped classroom will allow me to reach my lower learners in a more 

immediate and individualized way, as well as help me find ways to push my higher students. 

Right now I feel pretty in the middle when it comes to teaching the group. The work 

involved in making the materials for a flipped classroom seem pretty overwhelming, but I'm 

excited by the idea that this could help me reach every learner. Also, I think this could be 

good for teaching my students how to learn - they have a tendency to want the material 

handed to them rather than thinking through the process themselves. I think having them 

become their own teachers and having my work be more of a help or scaffold can 

restructure the process of learning as something that they do rather than something that is 

done to them.” (Nicholas R.) 

Define. In this phase I thought more in-depth about my problem and project, completed why-how 

ladder and point of view mad libs activities (see Appendix C), and ultimately narrowed down my project 

to one statement: The Flipped Classroom model allows teachers to reach students and utilize class time 

like never before.  

Ideate. I struggled with this phase a little bit, because I thought I had already “solved” my problem 

of teachers not having enough time to accomplish everything they wanted to accomplish. It was hard to 

conduct brainstorming sessions with others without interjecting my own ideas into the circle. I 

brainstormed with a group of friends at a moms’ group, because I knew that many were teachers and 

other professionals with a variety of backgrounds and experiences. I also brainstormed with my mom, 

who has always been a source of outside-the-box ideas and who also works at a high school and has 

some knowledge about the demands placed upon teachers. I kept my incubation journal on my phone 

because I always have my phone nearby and can easily ask Siri to add an item to a note or type 

something at the bottom of the list. I kept the journal for several days and was able to add a few good 

ideas to what had already been discussed in the brainstorming sessions. Please see Appendix D for 

documents created during this phase: a Brainstorming Record and Incubation Journal. 

Prototype. My original prototype during this phase was a PowerPoint presentation. I’d originally 

planned to add voice-overs to the PowerPoint to further explain what was on the slides, but technology 



was working against me when I tried to complete this portion of the assignment. As a result, my first 

prototype was not good and was not a good representation of what I wanted to send out to my testers. 

After receiving some feedback from course instructors, I decided to completely change what I was 

sending out and make a website. I made a self-guided module on Google Sites for teachers to peruse at 

their leisure. I chose Google Sites for its ease of use and sleek design. I chose to make it a self-guided 

module so that teachers could read my content, watch the videos, and click through my resources and 

links as they were able to. See Appendix A for screenshots of the website I made. 

Test. During my testing phase, I sent the website to four colleagues, three of whom were able to 

give timely feedback. I asked for feedback via a Google Form, but also told my participants they could 

call or text me and I would take record of our conversation for purposes of this assignment. They all 

opted to reply via Google Form submission. See Appendix E for their responses. 

V. Conclusion 

 Throughout the course of this project, I learned a lot about myself as a designer. I learned that 

my brain moves at lightning speed and that I need to slow it down and think about what is realistic and 

feasible for the task at hand. I learned that I have good ideas, but I have a hard time articulating those 

ideas eloquently and then following them through to fruition. I, as a designer, would benefit from more 

thorough consultation with others about not only my process but my products as well. I wish that I had 

had an in-person testing phase, as it would have allowed me to have a true conversation about my 

module rather than one-sided comments. Following the Stanford Design Model helped me take my work 

step by step; even when I thought I had failed with my first prototype, I cycled back through some of the 

steps and ended up creating a product that I felt was worthy of actual testing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



VI. Appendix  

A. My Google Sites website: 

https://sites.google.com/view/theflippedclassroombykatiewood/home  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://sites.google.com/view/theflippedclassroombykatiewood/home


B. Facebook messages There were three other colleagues who offered to answer my questions but 

didn’t reply to my message. The questions were the same for all participants.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

C. POV Mad Libs and Why-How Ladder 

 

 

 



D. Brainstorming Guide and Incubation Journal 

 

E. Feedback from Testers 

 


